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Student Behaviour Guide 

The Student Behaviour Guide is designed to support staff in promo@ng posi@ve student behaviour 
throughout the school day. It provides a clear, step-by-step approach for responding to a range of 
behavioural situa@ons, including guidance on where to seek support and how to document. 

At the heart of our work is a commitment to student engagement in learning—so that each young 
person can fulfil their poten@al, flourish as a learner, and become the person they are called to be. 

This document is to be used in alignment with the Melbourne Archdiocese Catholic Schools (MACS) 
2030 Strategic Plan: Forming Lives to Enrich the World and should be used alongside the Vision for 
InstrucGon and Vision for Engagement. 

Vision for Instruc5on 

The Vision for InstrucGon focuses on delivering evidence-based, best-prac@ce teaching and 
curriculum design to ensure high expecta@ons and strong student outcomes across all MACS schools. 
It iden@fies the most effec@ve teaching strategies, supported by research, that have a proven impact 
on student achievement. 

Vision for Engagement 

The Vision for Engagement is an evidence-informed and authen@cally Catholic commitment to 
nurturing calm, respecgul, and inclusive classrooms—spaces where every student can thrive 
academically, socially, emo@onally, and spiritually. Put simply, it answers an essen@al ques@on: 
What kind of learning environments do our students need to flourish? 

Our Vision for Engagement prac@ces include: 

• Teaching respecgul behaviours 

• Fostering a sense of belonging 

• Suppor@ng regular aQendance 

• Promo@ng mental health and wellbeing 

• Encouraging intrinsic mo@va@on 

• Addressing individual learning needs 

Alignment of Vision for Engagement and Vision for Instruc5on 

Student academic, behavioural, and wellbeing needs are deeply interconnected and mutually 
reinforcing. The Vision for Engagement complements the Vision for InstrucGon by focusing on the 
condi@ons that make effec@ve teaching and learning possible. 

While the Vision for InstrucGon addresses what we teach and how we teach it, the Vision for 
Engagement ensures that students are ready and able to learn by fostering the right environment. 

Together, these vision statements reflect our belief that every child is made in the image and likeness 
of God, deserving dignity, respect, and the opportunity to flourish in all aspects of life. 
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College Profile 
 
Caroline Chisholm Catholic College serves the inner-west community, providing co-educational learning 
for students from Years 7 to 12. With a student population of approximately 1,600 across three 
campuses, the College offers a diverse range of educational programs. 
 
We are committed to holistic education, placing strong emphasis on the personal, academic, social, 
physical, and spiritual growth of every young person in our care. As a faith-based community, we are 
called to live out the ministry of Christ through our actions, inspired by the example of our namesake, 
Caroline Chisholm—whose dedication to serving God through love for the underprivileged, particularly 
women and children, continues to guide us. 
 
Our college motto, Many Minds, One Heart, reflects our mission to nurture and educate students within a 
Catholic ethos, empowering them to grow with purpose and achieve great things. 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
The following pages outline a range of College processes that relate to student behaviour and 
academic performance. These processes cover:  
 

• Our College Interac@ons 
• Student Code of Belonging 
• Classroom Rou@nes 
• Behaviour Support Staircase 
• 4 Rs Process 
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At the beginning of the school year, student revisit and resign the Student Code of Belonging as a 
commitment to ac@vely support the aims and commitments as outlined in the agreement. 
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Rou@nes are predictable and consistent procedures that streamline daily classroom ac@vi@es. The 
benefits include: a posi@ve classroom culture, increased efficiency, enhanced independence, reduced 
distrac@on and reduce stress. At Caroline Chisholm Catholic College we have classroom rou@nes that 
include Ready for my lesson, During my lesson and Aler my lesson.  
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The Behaviour Support Staircase guides staff through various levels of behaviour, star@ng at Tier 1 
where behaviours are above and beyond, through to Tier 7 where behaviours may be extreme. It is 
modelled on restora@ve conversa@ons, communica@on with parents/carers, and documen@ng. 
Below is the teacher version which includes teacher strategies.   
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Addressing Tier 3 and onwards behaviours using the 4R Process 
 
 
 

 
 

In the first instance remind the student of the behaviour that they are do that is not appropriate at 
the @me. 

‘Lucy, please close your notebook’. 
 

 
 
If Lucy continues to focus on her notebook, redirect her. 
‘Lucy, please close your notebook, and get your novel open ready to start’. 
 
 

 
 
If Lucy continues to focus on her notebook and does not get her novel out ready to start the lesson, 
ask her to relocate herself or bring her notebook to the front. 
‘Lucy, can you please move to this seat, and get your novel open ready to start’. 
 
 

 
 
If the timing is right during the class, or at the end of the lesson, reflect with Lucy on what occurred 
at the beginning of class. 
‘Lucy, I noticed you were distracted at the beginning of class. What is our beginning of class routine?’  
‘Is there any reason why today you were not unable to do this?’ 
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Restora>ve Jus>ce and Prac>ce 
 
 
Restora5ve Jus5ce Defini5on 
 
Restora@ve Jus@ce is a range of processes that advocates that the people most effec@ve at finding a 
solu@on to a problem are the people who are most directly impacted by the problem, crea@ng 
opportuni@es, for those involved in a conflict to work together to understand, clarify and resolve the 
incident and work together towards repairing the harm caused. 
 
 
Restora5ve Prac5ce Philosophy 
 
It is considered that human beings are happier, more produc@ve and more likely to make posi@ve 
changes in their behaviour when those in posi@ons of authority resolve issues or complica@ons with 
them, rather than for them or by issuing consequences without the capacity to reflect and learn from 
the experience. We maintain that the puni@ve and authoritarian mode (what we do to them) and the 
permissive and rescuing mode (what we do for them) are not as effec@ve as the restora@ve, 
par@cipatory, engaging “with” mode. 
 
 
Principles Of Restora5ve Jus5ce 
 
• Wrongdoing hurts vic@ms, communi@es and wrongdoers. 
• All par@es should be part of the response to the wrongdoing, including the wrongdoer, the   

community and the vic@m if they wish. 
• The vic@m is central in deciding how to repair the harm. 
• Wrongdoing is seen as an act against another person or the community. It is the wrongdoer 

who must make things right with the vic@m and the community. 
• Restora@on or repairing of harm replaces puni@ve punishment for its own sake. Resolu@on is 

the rule not the excep@on. 
• Results are measured by how much repair has been done, not by how many or type of 

consequences has been issued. 
• Wrongdoers are accountable for their individual choices, but communi@es are also 

accountable for the condi@ons which may exist that contribute to the wrongdoing. 
• Consequences are an outcome from the interac@on and learning, not the goal in solving the 

maQer.  
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Restora5ve Chats and Conferences 
 
Restora@ve chats and conferences provide an opportunity to: 
 
• Demonstrate the capacity to set limits while suppor@ng and caring 
• Clearly ar@culate norms for the whole community 
• Reinforce a sense of mutual responsibility and accountability 
• Prac@ce a new form of democracy and community problem solving that is not puni@ve but 

educa@onal. 
 
 
The Restora5ve Chat 
 
How does it work? 
 
• It is used by the Subject Teacher or Learning Advisor to respond to low level breaches of 

student behaviour. 
• It allows for the Subject Teacher and student to discuss the problem away from the 

classroom environment. 
• It enables the Subject Teacher and student to set goals and develop a plan for future 

lesson/s. 
 
What are the potenGal outcomes? 
 
• Acknowledgement of any wrongdoing. 
• A proposal to repair any harm that was caused. 
• A plan for the Subject Teacher and student to move forward and enable the behaviour to 

stop. 
 
 
The Restora5ve Conference 
 
How does it work? 
 
• It is used to respond to breaches of student behaviour. 
• It involves arranging and holding a mee@ng aQended by all affected: the student, key 

teachers/staff, and others affected by the behaviour. Who aQends depends on the type of 
behaviour. 

• Discusses the problem and relevant background factors. 
• Develops a plan to repair harm and for the student’s future. 
 
What are the potenGal outcomes? 
 
• Acknowledgement of any wrongdoing. 
• A proposal to repair any harm that was caused. 
• A plan for the educa@onal development of the student 
• A plan for any other needed services or support for the young person, their family and others 

affected by the harm that was caused. 
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Affec5ve Ques5ons and The Restora5ve Chat 
 
What happened? 
What events led to this happening?  
How did you act in this situa@on? 
Who do you think was affected? How were they affected? 
How were you affected? 
What do you think needs to happen to make things right? 
If the same thing was to happen again, how would you act differently? 
 
QuesGons for the wrongdoer: 
 
What happened? 
Who else was there/around when it happened? What were you thinking at the @me? 
What led you to act that way?  
Was it the right/wrong thing to do? 
Who has been affected/upset/harmed by your ac@ons? In what ways? 
How has this affected you? 
What do you need to do to make things beQer? How can you fix this? 
 
 
QuesGons for the vicGm: 
 
What did you think when it happened? What have you thought about since? 
How has it impact/hurt/harmed you?  
How are you feeling now? 
What is needed to make it right/to make you feel beQer? Is that okay/do you agree? 
Is that fair? 
 
QuesGons for both: 
 
How can we make sure this doesn’t happen again? Is there anything I can do to help? 
Is there anything else you would like to say? 
 
Formally record agreement and congratulate them for working it out. Arrange @me to follow-
up/meet again to see how things are going. 
 
A modified script for playground issues: 
 
1. What happened? 
2. Who was involved? 
3. What harm has been done? 
4. What can you do to make this beQer? 
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Policies and Processes 
 
The following pages outline a range of college processes and policies related to student behaviour 
and academic performance. They include the procedures to follow in the event of a breach. These 
processes cover: 
 

• AQendance Process 
• Late to Class Process  
• Late to School Process 
• Process for Monitoring Uniform 
• Uniform Policy 
• Student Use of Mobile Phone and Confisca@on Process  
• Year 7 – 10 Academic Interven@on Process 
• VCE Academic Interven@on Process 

 
Staff are expected to follow the outlined steps in each process as the first course of ac@on. These 
procedures are aligned with the Behaviour Support Staircase. 
 
If you require assistance in implemen@ng any of these processes, please consult the relevant Year 
Level Coordinator for support and guidance. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 



 

15 
 

 



 

16 
 

 



 

17 
  



 

18 
 

 



 

19 
  



 

20 
 

 



 

21 
 

 



 

22 
 

 

 



 

23 
 

 



 

24 
 

 



 

25 
 

 



 

26 
 

 
 



 

27 
 

 
 



 

28 
 

 
 

APPENDIX 
 
 

ü The following Appendix provides instruc6ons on how a Restora6ve Session works 
and how to log it (Chronicle Entries). 

 
ü There is an addi6onal restora6ve resource, ‘Model of Influence’ that can be used in 

conjunc@on with the affec@ve ques@ons.  
 

ü Levels of Responsible Student Behaviour and Strategies for Managing Inappropriate Student 
Behaviour.  
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Chronicle Templates  
 
Uniform Observa5on – [year level] 
3rd occasion = lunch@me LM Restora@ve Session 
 

 
 
Student Behaviour Record – [year level] 
5th occasion = lunch@me LM Restora@ve Session 
 

  
 
Confisca5on – [year level] 
2nd occasion = lunch@me LM Restora@ve Session 
3rd occasion = alerschool YLC/DOC Restora@ve Session 
 

  
 
 
 
 
 
 

When a student receives 3 “Uniform Observa7on” chronicle 
entries, the student is automa7cally allocated a lunch7me LM 

Restora7ve Session 

When a student receives 5 “Student Behaviour Record” chronicle 
entries, the student is automa7cally allocated a lunch7me LM 

Restora7ve Session 

When a student receives 3 “Confisca7on” 
chronicle entries, the student is 

automa7cally allocated an aDerschool 
YLC/DOC Confisca7on Restora7ve Session 

 
The YLC will then contact the students’ 
parents to advise their child’s phone, or 

device has been confiscated, and the 
parent is required to collect their child’s 

phone from the front office as per College 
Mobile Phone Policy. 
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LM Restora5ve Session 
Places student directly into a lunch@me LM Restora@ve Session 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
General Behaviour Observa5on 
No consequence - Tag relevant Staff who need to be no@fied (if required) in No@fica@on Chain 
 
 
General Behaviour Observa5on 
No consequence - Tag relevant Staff who need to be no@fied (if required) in No@fica@on Chain 
  
 
 
 
 
 
 
 
 
 
 
 
General Academic Observa5on 
No consequence - Tag relevant Staff who need to be no@fied (if required) in No@fica@on Chain 
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Model of Influence  
 
In mee@ng with a student to follow up inappropriate behaviour in class that has impacted on your 
ability to teach, the model of influence can be used in conjunc@on with the affec@ve ques@ons. In 
doing so: 
 

1. State - what the problem is, what effect is it having on you and how it makes you 
feel.  
§ When you talk while I am talking, I am concerned I cannot be heard and feel 

frustrated.  
§ I feel distracted when you come to class late, etc. 

 
2. Listen – and paraphrase students’ facts and feelings. 

§ You seem to be saying that you need to talk as you are worried that…  
§ So, the reason you come to class late is … it is not your fault because... 

 
3. Confront the student’s argument. Try to show that it is unreasonable. 

§ So, what you are saying is that because I didn’t see you talking, I shouldn’t try to 
stop you interfering with the right of your friends to get on with their learning? 

§ …Because you were angry, that gave you the right to swear in class at xxxx and 
upset them? 

§ Do you think that your ac@ons show liQle care for your friends? 
 

4. Ask students provide a solu@on that meets both their and your needs. If necessary, 
suggest some 
§ So, what can you do about it? 
§ How can you be sure that you can arrive on @me? 

 
5. Evaluate all the solu@ons and find one that is acceptable to both of you. Set a 

@metable to evaluate its effec@veness. 
§ OK, then in that case, we’ll try it un@l …… and see how it goes. 

 
Note: Make sure that you and the students are seated, and you are facing the student. Maintain eye 
contact. Use nonverbal signals like nodding while listening. Make sure to be in an open space.  
 
If you are discussing a student’s behaviour as part of a lunch @me deten@on, it may be of value to 
consider the following: 

• Refer to the class rules and the rights on which they are based. 
• Convey to the student what your impression of the problem is.  
• Say what effect the behaviour is having on you and how it makes you feel. 
• Encourage the student to share their side of the story. 
• Listen carefully to what they have to say. Be sure to let them know that you have heard 

them, by paraphrasing the view and repea@ng back to them, their “facts” and “feelings”. 
• Discuss the impact of the inappropriate behaviour on other students. 
• Highlight the short- and long-term impact of the behaviour. Emphasise that you are 

ac@ng in their best interests. 
• Dis@nguish between the student’s inten@ons and their behaviour outcomes. 
• Indicate that you expect beQer behaviour from them and that they are capable of much 

more appropriate behaviour. 
• Remind them that all it takes is a posi@ve decision to be made. 
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Levels of Responsible Student Behaviour and Strategies for Managing Inappropriate 
Student Behaviour 

 
2.1 Introduc=on 
 
Each teacher must establish an appropriate code of behaviour for their classroom which reflects 
college expecta@ons and MACS behaviour support policies and procedures. This should be done in 
considera@on of our pastoral care responsibili@es, the welfare of the students and the posi@ve and 
respecgul rela@onships we must uphold as teachers and staff employed by MACS. The teacher needs 
to be explicit about the expecta@ons regarding learning and the required behaviour to enable this.  
 
Where the behaviour of students does not meet these expecta@ons, a range of consequences may 
be used to assist students learning from their mistakes. In doing so, the levels of responsible student 
behaviour are to be used as a guide. 
 
2.2 Factors to be Considered in Deciding the Consequence to Respond 
 
Consequences must: 

• Consider the age, developmental stage and other addi@onal needs of the student 
• Ensure that the consequence is just, reasonable and conveys a sense of forgiveness. 
• Consider the facts of the situa@on; the seriousness of the incident and whether the 

incident is a ‘one off’ or ongoing. 
• Consider the guidelines contained in the MACS Policies. 

 
If a staff member is unsure about the appropriateness of a consequence it is important to discuss the 
incident with other staff such as the Learning Mentor, Year Level Coordinator and/or Director of 
Campus 
 
2.3 Ini=al Management Strategies 
 

• Mee@ng with student. 
• Keeping students in at lunch@me. 
• Note in compass. 
• Parental contact by phone. 
• Loss of privileges. 
• Various monitoring strategies such as organisa@onal checklists and behaviour or goal 

cards. 
• Set tasks to be completed. 

 
 
2.4 Withdrawal from Classes 
 
The decision to temporarily withdraw a student from class(es) is made by the Director of Campus. 
Generally, it is used only to address an incident that arises from the classroom and may be for a 
par@cular subject or the whole day. 
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2.5 Review Mee=ngs 
 
If there are ongoing concerns regarding a student’s work, behaviour or their rela@onships with other 
students and staff the Learner Mentor and/or YLC may decide to meet with parents and the student 
regarding the concerns. Prior to the mee@ng they may gather input from other staff to set up 
concrete strategies to assist the student in addressing the concerns raised. Should there be a need 
for addi@onal mee@ngs, the Director of Campus may be required to aQend. Further referrals can be 
made to the Deputy Principal. 
 
2.6 Report Cards & Support Plans 
 
There are various types of support given to students ranging from behaviour to mental health. These 
depend on the severity of the support needed. The use of Report Cards is at the discre@on of the 
Director of Campus. 
 

Report cards 
 

a) Behaviour (blue) card –  
This is the most used card and focuses on students with con@nual behaviour issues in 
mul@ple classes. Students need to collect this from the Year Level Coordinator weekly, have 
all teachers sign it aler every lesson, complete a self-reflec@on and get parents to sign it. 
o The Learner Mentor needs to discuss the feedback with the student. The Year Level 

Coordinator should file these and keep a record of them. 
o These can be used by themselves and in conjunc@on with a YLC Support Plan. 
o If a student is put on a Blue Card, all teachers must be emailed to inform them. 

 
b) Recess & Lunch Reflec@on (purple) card – 

This is a behaviour report card including a recess and lunch reflec@on. 
 

c) Laptop (green) card –  
This may be used for students with severe problems with laptop use in class. It includes a 
reflec@on of how they used their device. 
 

d) Punctuality (yellow) card –  
Can be useful for students that are constantly late to class, miss the bus between campuses 
etc.  

 
e) Class Report Card – this focuses on a core class with con@nual behaviour issues. Weekly 

report card given to each core class teacher. DOC and YLCs to review at the end of week. 
 
Student Support Plans 
 
• Generally used and facilitated by LM prior to a Year Level Coordinator Support Plan in the first 

instance. 
• Goals set by LM and student with support of Year Level coordinator. 
• This provides an opportunity for the student to formalise goals and revisit the Student Code of 

Belonging and Values and why they want to be a part of the Caroline Chisholm Catholic College 
Community.  

• Other support plans may be used to support a student with aQendance, academic progress or 
mental health.  


